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Goals for 
Today

1. Provide pedagogical, technology, and peer 
support to faculty across the APRU network 
teaching remotely.

2. Create opportunities for APRU affiliated faculty 
to connect and share resources and 
experiences



Learning 
Objectives
Participants 
will be able 
to…

1. Reflect on ways to create inclusive learning 
environments for students.

2. Identify opportunities to improve inclusivity for 
students



Format

30 MINUTES EXPERT 
PANEL

30 MINUTES SMALL 
GROUP DISCUSSION

30 LARGE GROUP 
DISCUSSION



Zoom Chat Using Video and AudioBreakout Rooms

Think and make a 
note for yourself

Interactions Today

Zoom& 
Mentimeter

Polling
A. 
B. 
C.



3 Mentimeter polls









Elly Vandegrift
University of Oregon



“The transformation of classroom 
culture to create greater inclusion 

may fundamentally alter the 
conventional characteristics of 

these classrooms.”

Dewsbury, B. (2017). On faculty development of STEM inclusive teaching 
practices. FEMS Microbiology Letters, 364(18): 2. 

https://academic.oup.com/femsle/article/364/18/fnx179/4091428



Awareness 
of our 
Implicit 
bias

Instructors may assume that certain students know to 
seek help when they are struggling, although students at 
higher risk for struggling academically are often less likely 
to seek help and support. 

Instructors might treat students with physical disabilities 
as if they may also have mental disabilities, and thus 
require more attention.

Instructors may assume that students from certain 
backgrounds or social groups have differing intellectual 
abilities and/or ambitions. For example, an instructor 
might assume that a student from a certain background 
will be satisfied with lower achievement levels.

https://poorvucenter.yale.edu/ImplicitBiasAwareness
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Equitable teaching strategies—Self Assessment

1. Wait time
2. Allow students to write
3. Think-pair-share
4. Do not add in too much content
5. Handraising
6. Multiple hands, multiple voices
7. Random call
8. Assign reporters for small groups
9. Whip(around)
10. Monitor student participation
11. Learn student names

12. Integrate culturally diverse examples
13. Work in small groups
14. Use varied active-learning strategies
15. Be explicit about promoting access and 

equity
16. Ask open-ended questions
17. Do not judge responses
18. Use praise with caution
19. Establish classroom community norms
20. Teach them from the moment they 

arrive
21. Collect assessments from every 

student every class

Tanner, K. D. (2013). Structure matters: twenty-one teaching strategies to promote student engagement 
and cultivate classroom equity. CBE—Life Sciences Education, 12(3), 322-331.



Inclusive 
Teaching 
Inventory
for each 
statement 
mark if you 
use this…

N = Never

O = Occasionally

R = Regularly

W = Would like to try



1. I wait (at least 10 second) 
after I ask questions

N = Never
O = Occasionally

R = Regularly
W = Would like to try



2. I give students time to write 
answers before a class 

discussion
N = Never

O = Occasionally
R = Regularly

W = Would like to try



3. I use Think-Pair-Share
N = Never

O = Occasionally
R = Regularly

W = Would like to try



4. I do not try to do too much 
during each class session

N = Never
O = Occasionally

R = Regularly
W = Would like to try



5. I have students raise their 
hands to speak

N = Never
O = Occasionally

R = Regularly
W = Would like to try



6. I ask multiple students to 
raise their hands before 
beginning a discussion

N = Never
O = Occasionally

R = Regularly
W = Would like to try



7. I use “random call” 
N = Never

O = Occasionally
R = Regularly

W = Would like to try

Broeckelman-Post, M., Johnson, A., & Schwebach, J. R. (2016). Calling on Students Using Notecards: Engagement 
and Countering Communication Anxiety in Large Lecture. Journal of College Science Teaching, 45(5), 
27. http://search.proquest.com/docview/1791897550?pq-origsite=gscholar.

http://search.proquest.com/docview/1791897550?pq-origsite=gscholar.


8. I assign students specific roles 
for group work

N = Never
O = Occasionally

R = Regularly
W = Would like to try



9. I use “whip around” 
technique where everyone has a 

chance to respond
N = Never

O = Occasionally
R = Regularly

W = Would like to try



10. I monitor which students 
have participated

N = Never
O = Occasionally

R = Regularly
W = Would like to try



11. I learn or have access to 
students’ names

N = Never
O = Occasionally

R = Regularly
W = Would like to try



12. I integrate culturally diverse 
and relevant examples

N = Never
O = Occasionally

R = Regularly
W = Would like to try



13. I provide opportunities for 
students to work in stations or 

small groups
N = Never

O = Occasionally
R = Regularly

W = Would like to try



14. I use varied active learning 
strategies

N = Never
O = Occasionally

R = Regularly
W = Would like to try



15. I tell students about my role 
in promoting access and equity 

for all students
N = Never

O = Occasionally
R = Regularly

W = Would like to try



16. I ask open ended questions
N = Never

O = Occasionally
R = Regularly

W = Would like to try



17. I do not judge responses
N = Never

O = Occasionally
R = Regularly

W = Would like to try



18. I use praise with caution
N = Never

O = Occasionally
R = Regularly

W = Would like to try



19. I establish classroom 
community and norms

N = Never
O = Occasionally

R = Regularly
W = Would like to try



20. I teach students from the 
moment they arrive in the 

classroom
N = Never

O = Occasionally
R = Regularly

W = Would like to try



21. I collect assessment 
evidence from every student, 

every class
N = Never

O = Occasionally
R = Regularly

W = Would like to try



Tim Woo, 
Hong Kong University of 
Science and Technology



Breakout Room
Introduce 
yourselves 
(Name + 
Institution)

Select a
Facilitator,
Time Keeper

Questions

1. Look at your list from the 
inventory.  Share something 
you already do regularly 
and something you would 
like to try.

2. How do you already help 
build an inclusive learning 
environment either in or 
out of the classroom?

3. What is something new you 
learned today?



3 Mentimeter polls









Discussion

Questions

• Look at your list from the inventory.  
Share something you already do 
regularly and something you would 
like to try.

• How do you already help build an 
inclusive learning environment 
either in or out of the classroom?

• What is something new you learned 
today?




